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REVIEW ARTICLE

RECENT RESEARCH ON THE HISTORY OF UNIVER-
SITIES IN THE EARLY MODERN PERIOD

by Helga Robinson-Hammerstein

WALTER RÜEGG (ed.), Geschichte der Universität in Europa, vol. 2: Von
der Reformation zur Französischen Revolution (1500-1800) (Munich: Beck,
1996), 542 pp. ISBN 3 406 369537. DM 148.00
NOTKER HAMMERSTEIN (ed.), Handbuch der deutschen Bildungsge-
schichte, vol. 1: 15. bis 17. Jahrhundert. Von der Renaissance und der Refor-
mation bis zum Ende der Glaubenskämpfe (Munich: Beck, 1996), xviii + 475
pp. ISBN 3 406 32463 0. DM 188.00
RAINER CHRISTOPH SCHWINGES (ed.), Gelehrte im Reich. Zur Sozial-
und Wirkungsgeschichte akademischer Eliten des 14. bis 16. Jahrhunderts,
Zeitschrift für Historische Forschung. Vierteljahresschrift zur Erfor-
schung des Spätmittelalters und der frühen Neuzeit, Beiheft 18 (Berlin:
Duncker & Humblot, 1996), 549 pp. ISBN 3 428 08728 3. DM 74.00
FRANZ GRAF-STUHLHOFER, Humanismus zwischen Hof und
Universität. Georg Tannstetter (Collimitius) und sein wissenschaftliches
Umfeld im Wien des frühen 16. Jahrhunderts, Schriftenreihe des Uni-
versitätsarchivs, Universität Wien, 8 (Vienna: WUV-Universitätsverlag,
1996), 192 pp. plus illustrations. ISBN 3 85114 256 X. DM 39.00

These four works deal with aspects of the history of universities in the
later Middle Ages and the early modern period. They ask new ques-
tions of their material (especially concerning the formation of élites in
the later medieval and early modern periods) and open up illuminat-
ing vistas on the past. Each volume makes welcome contributions to an
elucidation of social history and repossesses a scholarly no-man’s-
land, relating educational endeavours to a wider context. These works,
and the series to which they belong, demonstrate the fertility of the
history of universities, an area hitherto dominated by unreasonably
distorted accounts of an underexplored phase of the institution’s
activities. All four works examine the responses of various forms of
education to the social challenges and imperatives of the time. The
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volumes edited by Rüegg and Hammerstein are handbooks distilling
a vast range of individual studies in which contributors work to an
overall and well defined plan. Schwinges’s work, more obviously
ambitious in terms of innovative scholarly intention, is the outcome of
a specialist conference – with research conducted to order. It seeks to
make a contribution to the debate on élites and the process of moderni-
zation in the Empire.

The history of higher education in general, and more specifically of
universities has, since the nineteenth century, suffered from a surfeit of
jubilee attention. The most characteristic contributions have been
pious commemorative coffee-table books, beautifully illustrated and
luxuriously bound. One result of these centenary commemorations is,
however, still appreciated and has rendered the task of the present
generation of university scholars substantially easier, namely, the
massive and almost endless document publications, especially the
matriculation lists which no late twentieth-century researcher could
have done without. More recently, centenaries and other jubilees have
been welcomed as opportunities for stock-taking and reflecting on the
role of the institution in question: the results are sponsored publica-
tions.

In general, jubilees in the late twentieth century are subject to three
related aims or motivations.1 Firstly, the arcane magic of the ‘rounded
figures’ 900, 650, 500, 400 etc. legitimates drawing attention to the
institution by the public projection of a plausible self-image which
relies on symbolic acts, pageants, speeches, divine services, concerts,
incidental music, exhibitions, and publications. The jubilands tend to
use all the available media of communication in a mutually reinforcing
manner. Secondly, the public in its various manifestations – local
community, state, church, industry, and cultural bodies – responds
with expressions of solidarity, congratulating the celebrating institu-
tion on its achievements and offering sponsorship to continue its
beneficial work. Thirdly, however, the threshold experience of a jubilee
must be accompanied by a complex process of verifications, a deeply

1 Werner Conze, ‘Die Selbstdarstellung von Universitäten in Zentenarfeiern.
Heidelberg im Vergleich’, in id., Die Geschichte der Universität Heidelberg.
Studium Generale Vorträge im Wintersemester 1985/6 (Heidelberg, 1986), pp.
90-119. Wilhelm Glaser, ‘Ein Fest ohne Eigenschaften?’, Tübinger Universi-
tätszeitung, 6 November 1977, pp. 15-19.
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searching, critical self-examination and review of past attainments and
failures which provides the preconditions for a more clear-sighted
identification of current tasks and new possibilities. This self-examina-
tion (which will obviously inform the elaboration of the aim of image-
projection) is not conducted in public, but the process itself is all the
more crucial, since unreflected festivities result in highly damaging
mythologizing and self-delusion. In addition, there is always another
unintended factor. Jubilees have an uncanny knack of coinciding with
periods of doubt and Existenzangst in the celebrating institutions.
Curiously, it is precisely this Existenzangst which forms the backdrop
to jubilees arranged as highly sophisticated ‘media conscious public
relations exercises’ in the later twentieth century.

In the case of the first two publications we are dealing with some-
thing more challenging: progress on European integration and the
millennium respectively seem to call for Rechenschaftsberichte. These
have put their own heavy burden on the editors, who have on the
whole coped well with the challenge. For the later Middle Ages and the
early modern period the editors can record that the institutions usually
took their self-appointed academic and social tasks seriously, and
fulfilled them admirably, or at least respectably. Until not so very long
ago the universities, in the periods assessed here, had a bad reputation
in historiography.

 In the face of such a reputation there is a general dilemma which
may finally, one hopes, be resolved as a result of these publications.
Hitherto, the absence of any effective recognition of the important
contributions made by late medieval and early modern universities
has had its most detrimental impact on general overviews of the
political and social history of Europe. In consulting such handbooks,
even the ones that advertise new approaches, one will search in vain for
any evaluative mention of the role of universities or other educational
institutions. The situation is much the same in general works of social
history devoted to shorter periods, and in more specialized studies.
Nevertheless, as the four works under review here demonstrate be-
yond a shadow of doubt, higher education, and universities in particu-
lar, played a crucial, even unique, role in the development of all
sections of the later medieval and early modern socio-political ambi-
ence in Europe. Without universities, European history would have
looked very different, and it could not have functioned the way that it
did.
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Walter Rüegg was one of the first to emphasize that the university
was ‘the European institution par excellence’ and, relying on a ‘friend-
ship network’ of international scholars, he set out to enlighten fellow
scholars as well as the general reader by means of the present series. As
well as lucidly presenting his own researches, he has edited the
German volume, and translated other contributions originally written
in English, French, or Italian. The texts are readable and follow the
same norms of investigation and writing throughout. English, French,
Italian, and Spanish versions of the work with different general editors
are either published or in the process of publication. I have consulted,
in parallel with the German edition, the English version edited by
Hilde de Ridder-Symoens, and I have found the exercise intriguing.
There is no literal translation at all, rather substantial recasting in
places. The German and the English versions appear to adhere to a
somewhat different scholarly ethos, or satisfy different ‘consumer
expectations’.

This rich harvest with its impressive yield grew out of a carefully
cultivated major research initiative sponsored by the European Uni-
versity Rectors (CRE). Meetings of the CRE group worked out binding
criteria of investigation and agreed the kind of questions that should
be asked of the available material in all four volumes from the Middle
Ages to the present. Such an ambition may prove conceptually too
restrictive and ultimately unworkable when applied to all five or six
centuries, but for volumes one and two it works admirably and serves
up a rich feast. Each volume – there are two so far – begins with a
justification of themes, problems, topics, and patterns which direct the
rest of the exploration. For the first two volumes (the Middle Ages and
the present one on the early modern period to the French Revolution)
the choice of themes, topics, and patterns is roughly analogous, al-
though highly complex and involved. It will probably be more difficult
to operate to the same schema for volume three, intended to cover the
period 1800 to 1945, and volume four on the post-war period.

The editor finds it necessary to stress that the handbook is merely
a preliminary attempt at a general synopsis. Such a cautionary empha-
sis on the preliminary nature of the publication is in fact its strength: it
is certainly no captatio benevolentiae. The team of international scholars
(fourteen altogether, some providing more than one article and, in one
instance, three collaborating on one piece) contributing to the work
adheres strictly to a comparative assessment and evaluation of the
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evidence. The collection integrates recent researches and benefits from
them, but it is not simply a survey of these works. The extensive
footnotes and the bibliographies appended to each of the contributions
make this clear. Not the least of its merits is the fact that the work is a
real fillip to younger scholars who wish to specialize in university
history. They are not invited to deal with safe, antiquarian jigsaw
puzzles in which all the pieces are present but jumbled and merely
require to be pieced together. There is much more to be explored,
missing evidence to be found, and gaps to be filled.

In a masterly first chapter entitled ‘Problems, Themes and Insights’
Rüegg outlines the tasks and the working concepts of the book. He
might have been forgiven for adopting a more censorious tone, since
he has to hack his way through a thicket of deeply embedded miscon-
ceptions relating to the social role of the universities in the period.
While the relationship between university and society is indeed the
central concern of the writers throughout the four volumes, it becomes
much more urgent to formulate searching questions and to investigate
their scope for the early modern period. The leading questions have to
be presented in a manner that deals effectively with the doubts of
earlier scholars. Did the universities at the beginning of the early
modern period neglect their social duties, and were they impeded by
internal crises when their services were most urgently needed? Until
about ten years ago it was generally thought that universities were in
a sclerotic, even comatose condition in the early modern period, and
that ‘the real life’ which the early modernists wished to study was
therefore located elsewhere.

Rüegg opens up the discussion in the broadest and most appropri-
ate context, but he lays down the parameters precisely. Three themes
and their interrelations are identified in this chapter as the major
concerns of the age: humanism, the republic of learning, and the social
role of universities. The fact that later medieval and early modern
scholars accepted this social role made the universities much more
‘useful’ to the community. Rüegg sketches guidelines for the investiga-
tion of this adjustment, all the while insisting that only a comparative
approach across Europe can elaborate the issues satisfactorily. Here
history of ideas meets social history.

The central insight is contained in the following densely argued
passage: ‘After the disintegration of the ecclesiastical university under
papal authority, the dialogical structure of communication across
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society permitted the formation of a res publica eruditorum across
Europe and facilitated the emergence of the ideals of civility, civilisation,
culture as the objects of university education. It also stimulated in the
universities a response to the concerns of their respective societies and
led to the formation of a cultural self-awareness and fostered in the
professors a sense of collective professional self-awareness.’2 The
individual elements of these compressed observations invite much
more research to test and confirm their cross-currents. Rüegg merely
indicates the direction which histories of universities ought to take.
Here, for instance, he integrates the studies summarized by M. B.
Becker in Civility and Society in Western Europe, 1300-1600 (1988), and
applies them to the universities in a highly significant way.

What caught my attention here was the observation concerning
‘civility’ as Bildungsideal. In the sixteenth century (more consistently
from the mid-century onwards) the inculcation of civilitas as the
primary objective appeared in the foundation charters of new univer-
sities; this became the purpose of establishing new universities of
which Wittenberg was the first. It was the adjustable and updatable
content of civility that made the universities relevant, and this is more
or less explicitly demonstrated in the following chapters. Civility takes
shape in a commitment to the responsible study and use of the classical
languages and the Ciceronian rhetorical method as a tool to open up
both classical texts and the Bible; this could generate creative and
regenerative energies that helped the scholar to make his contribution
to society. The rigid learning of grammatical rules by rote was utterly
absent from this concept. Civility was the raison d’être of the early
modern university, and the implications and wider terms of reference
of civility call for further study and promise a substantial yield.3 The
cluster of ideas attaching to ‘civility’ had its own tradition and context,

2 ‘Die dialogisch-rhetorische Kommunikationsstruktur, die auf die gesell-
schaftliche Horizontale ausgerichtet ist, erlaubte einerseits nach dem
Zerfall der papstkirchlichen Einheit die Bildung einer ganz Europa umfas-
senden res publica eruditorum und führte in die Universitätserziehung das
Bildungsideal der civility, civilisation, Cultur ein. Andererseits veranlaßte
sie die Universitäten, auf die Anliegen ihrer Umgebung unmittelbar zu
antworten, trug zur Bildung eines nationalen Kulturbewußtseins bei und
gab dem Universitätslehrer ein professionelles Selbstbewußtsein’ (p. 38).

3 See the preface in H. Robinson-Hammerstein (ed.), European Universities in
the Age of Reformation and Counter-Reformation (Dublin, 1998).
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creating an intelligentsia that understood its tasks. Thus we are dealing
here with the acceptance of a task which could be mastered with the
help of intellectual strategies designed to be applied to the social world.

The contribution on ‘Grundlagen’ (translated as ‘Patterns’ in the
English version) by Willem Frijhoff complements Rüegg’s reflections
and rounds off the first part of the collection. Frijhoff investigates the
tasks of the universities and assigns a threefold symbolic significance
to the founding of the University of Wittenberg in 1502. This is also the
test case of the civility hypothesis. The establishment of Wittenberg
triggered the reformation of religion, which became a powerful agent
for reform in the universities. Moreover, it demonstrated its commit-
ment to humanism by calling itself Academia Vitebergensis and chang-
ing the relationship between professors and students from a vertical
one under auctoritates to a horizontal one in a shared commitment to
the studia humanitatis. These studies were intended to form character
and intellect. The paradigm shift to the philological-historical method
was, however, soon superseded by natural science interests to which
the philological-historical method of the universities had little to
contribute. Frijhoff treats the latter development as open-ended, but
other contributors have been specially assigned to deal with the
relevant issues (Wilhelm Schmidt-Biggemann in chapter twelve, and
Roy Porter in chapter thirteen).

Frijhoff’s highly stimulating discussion achieves much more than
can be indicated here. Concerned with nomenclature, and with defini-
tions of the phenomenon ‘university’, he finds that marked processes
of expansion, differentiation, and professionalization were most char-
acteristic of the ‘university landscape’ in the period under considera-
tion here. Frijhoff offers various approaches which eventually con-
verge. En route he identifies one particular issue to which he invites
future researchers to devote more attention: the overproduction of
academics. Ultimately he defines the task of the university not as
formulated by the institution itself, but in terms of the extent to which
it addressed the requirements and problems of its social ambience and
context. This also calls for an awareness of the whole Bildungswesen of
a particular society. Frijhoff skilfully combines his close-up examina-
tion with a mass of hard statistical evidence concerning university
expansion in the form of lists and maps, the result of the sensitive
exploitation of archival materials from the sixteenth to the eighteenth
century.
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Part two, concerned with structures, consists of four discrete chap-
ters dealing with ‘Die Hochschulträger’ (in the English version: ‘Rela-
tions with Authority’) by Notker Hammerstein, ‘Organisation und
Ausstattung’ (‘Management and Resources’) by Hilde de Ridder-
Symoens, ‘Die Universitätslehrer’ (‘Teachers’) by Peter A. Vander-
meersch, and the application of the European university model to the
New World under the title ‘Die Übernahme europäischer Universi-
tätsmodelle’ (‘Exporting models’) by John Roberts, Aguedo M.
Rodriguez Cruz, and Jürgen Herbst. These chapters gather together a
great deal of information, review recent research, and present argu-
ments which confirm and differentiate the validity of the concep-
tual framework offered in the first part. The contributions are of
necessity highly condensed, having been allocated roughly thirty
pages each.

Wisely, Notker Hammerstein deals with the individual countries
separately, despite his comparative approach, because the universities
served different societies. Hilde de Ridder-Symoens’s chapter is full of
tidily and reliably arranged clusters of information on privileges,
statutes, buildings, libraries, and insignia. Vandermeersch reviews the
character and social place of the archetypal university teacher. He
examines, as far as the limited evidence permits, the changing struc-
tures within which university professors could perceive themselves as
a separate social group. In doing so he fills a significant gap and points
the way to more fruitful research to be undertaken by others. He makes
it clear that university professors per se were not highly regarded.
Nevertheless, the position had considerable privileges attached to it,
and the professor could bask in the awareness that he was truly useful
to society in the administration of church and state. Chapter six cannot
be more than a sideways look at the operation of European models
overseas. The authors restrict themselves to the question of the trans-
ferability of European models rather than examining the social condi-
tions with which they had to cope in the New World. The results are
somewhat meagre and tantalizing generalizations. It is perfectly un-
derstandable that no more space could be allowed for these considera-
tions, but the planning committee did not serve well the excellent
scholars it recruited. The various university models and their commit-
ment to civility (which is certainly present in all the charters) look
totally different in a colonial setting; and the issue of colonial univer-
sities calls for much broader research strategies.
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Part three deals with students while part four is concerned with the
curriculum that they were offered at universities. At first glance part
three appears less engaging than the rest, for what can be said about
students individually or as a body, in a comparative manner, extending
over three hundred years? Nevertheless, illuminating contributions
have been made here. The discussion of matriculation (Maria Rosa di
Simone) concentrates on conditions of admissions and attendance.
Statistics can help (especially in demonstrating the shift to a more
aristocratic student body), but they must also be used with care given
that, on the author’s own admission, the basic information is incom-
plete. In some of the more far-reaching generalizations the reader is
asked to take too much on trust, although they might also be read as an
invitation to check up on the conclusions, and to conduct more detailed
work. It must be emphasized that all the contributors draw attention
to the gaps which they have found in research and call for further
enquiries. The conclusions concerning the structure and social role of
European universities, namely, that from the sixteenth to the eight-
eenth century they changed from autonomous bodies into state insti-
tutions for the formation of élites, ring true but remain largely unsub-
stantiated.

‘Studentenkultur und akademischer Alltag’ (English version: ‘Stu-
dent Education, Student Life’) by Rainer A. Müller sounds a more
promising project, and indeed, Müller breaks some new ground.
Pursuing his interest in the ordinary day-to-day concerns of academia
he establishes that students remained a separate entity in the social
hierarchy. When he deals with ceremonies, he lets primary sources
speak for themselves. Willem Frijhoff’s excellent chapter on ‘Der
Lebensweg der Studenten’ (‘Graduation and Careers’) complements
and extends Müller’s findings. Frijhoff sensitively distils his own
preliminary researches. He discusses the significance of academic
titles, which rather than certifying knowledge, acknowledged a period
of study, and the social and cultural ability to fill an academic post and
to play a role in society. On the whole, as the early modern period
progressed, this imbalance between the period of study and the di-
ploma was overcome. Originally a degree was merely an empty title.
Frijhoff demonstrates convincingly that reservations vis-à-vis foreign
academic titles remained and possibly even grew, largely as a result of
religious divisions. The value of degrees is also analysed in the context
of the role of education and meritocratic ennoblement.
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Frijhoff covers a wide range of experiences, especially in the reali-
zation that degrees were necessary because professions demanded
them, and that therefore these degrees had to have a specific content.
Here, as in his earlier chapter, he makes more pertinent observations on
eighteenth-century developments than are found in other chapters,
but he, too, diagnoses an inadequate and incomplete state of knowl-
edge. Professional demands seemed to call for artes in the fifteenth
century, artes and theology arising out of artes in the sixteenth century,
by the end of the sixteenth century law, which also assisted careers
greatly in the seventeenth century, and in the eighteenth century,
medicine. This is a rough guide and it is offered as such, calling for
much more differentiated research, but this contribution is also helpful
in that it formulates several hypotheses which concern these issues.
Frijhoff deals with professional reorientation, where previously schol-
ars had simply stated that frustrated intellectuals failed to find jobs for
which they seemed to be qualified. Frijhoff deplores the gaps in his
account, but encourages further research.

In chapter ten, on mobility, Hilde de Ridder-Symoens extends the
scope of Frijhoff’s presentation, and substantiates conjectures by means
of hard facts. Her very wide and perceptive reading is put to good use.
She is especially concerned to differentiate between the universities at
which students studied and those at which they took degrees. This was
usually a question of money. Knowledge could be acquired anywhere
in Europe, but degrees were more valuable if obtained from more
famous universities. Since the publication of this volume, research in
the area has been vastly extended by a Sassari/Bologna project on the
role of ‘minor universities’ in Europe which complements and con-
firms what Hilde de Ridder-Symoens presents here.4 The author also
demonstrates convincingly how the universities on the European
periphery left their academic isolation as a result of the peregrinatio.

Part four of the publication breaks new ground in a familiar area of
university history. As I have already indicated, the authors of the
volume are not interested in charting the curricula and answering the
question of whether the universities fulfilled their self-appointed task.
Rather they seek to relate the activities of the universities to the needs

4 A collection of essays based on a conference held in Sassari/Alghero in
Sardinia in October 1996 is scheduled for publication in late 1998.

Helga Robinson-Hammerstein
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of the societies which they served. The fourth part explores learning
and scholarship under the chosen socio-political imperative. This part
is more generally concerned with Bildungswesen as a whole and not just
the university. Olaf Pedersen is given the unenviable task of sketching
the complex development by which the universities became part of the
wider Bildungswesen; his chapter title is ‘Tradition und Innovation’. He
examines the individual faculties and their responses to technological
challenges as the seventeenth century progressed. He charts the exit of
scientists from the universities, the special position of theological
faculties, and the rise of the academies as an important innovation with
a European impact. The academies spreading from Italy effectively
broke the monopoly of the universities as the only institutions in which
scholarship was conducted and could be communicated (a medieval
remnant).

In the next chapter Wilhelm Schmidt-Biggemann looks at the broad
issue of differentiation from the point of view of the social sciences. His
chapter is entitled: ‘Die Modelle der Human- und Sozialwissenschaften
in ihrer Entwicklung’ (English version: ‘New Structures of Knowl-
edge’). He concerns himself with the rival systems of learning and the
Aristoleanism, Hermetic Neoplatonism, and Ciceronianism types of
sciences (Wissenschaftstypen). He analyses theology as the Leitwissen-
schaft of the sixteenth century, and legal studies as that of the age of
Baroque. Schmidt-Biggemann argues that law became ever more po-
liticized in the course of the seventeenth century, reflecting the process
by which the state became sovereign. He comes full circle again with
his consideration of the new role of philology and history as part of
Ciceronian historical scholarship. He reviews the massive contribu-
tions made through publications and editions of works by the great
scholars of the sixteenth and seventeenth centuries and finds that the
reorientation was essentially a loose coupling of philology and history.
History in the first half of the eighteenth century assisted law; philol-
ogy, too, witnessed such a secularizing rearrangement.

In the next chapter, Roy Porter writing on the scientific revolution
and the universities (‘Die wissenschaftliche Revolution und die
Universitäten’), grapples with the place of this revolution in the
universities. It is refreshing to see that Porter, like Mordechai Feingold
in the corresponding chapter in the recently published history of the
University of Oxford (volume four), directs the reader away from the
statutes and the printed syllabus, which give the wrong impression of



16

Helga Robinson-Hammerstein

the role of science, to de facto developments. Science had an assured
place in the university, but what contribution did the university make
to promoting the scientific revolution? The answer requires clarifica-
tion of what is meant by the term ‘scientific revolution’. The definition
adopted here is carefully worded, and points to an essential discarding
of the ancient dogmas in favour of an acceptance of new, durable
scientific conceptions. The scientific revolution amounted to a new
perspective on man in the cosmos and the foundations of his domina-
tion of nature. In many respects the scientific revolution was the
product of the university, in that the university gave science an institu-
tional basis and put students into contact with great scientific scholars.
The university was therefore ‘the forum of transmission and distribu-
tion of scientific thinking’. The summary adverts to questions malposées
such as, for example, that of why the sciences remained outside the
universities in the seventeenth century. After all, the scientific revolu-
tion had its foundation within the university, and in time, the new
science became part of the university curriculum.

In the final chapter of part four Laurence Brockliss deals with
curricula by faculties. He reconstructs what was actually taught,
although little secondary literature is available in this area, but he can
at least draw on his own extensive specialized studies of French
universities. The methods of foundational studies turn out to have
been very impersonal. Brockliss sees a marked difference between
medieval and early modern studies in philology, with the emphasis
now no longer on learning by rote but on understanding. The study of
history emerges as the most demanding and challenging subject for
professors and students alike. Chairs in History were an innovation
and became a characteristic of Protestant countries in the sixteenth
century. Brockliss also stresses the theoretical reorientation in the
teaching of medicine. He, too, refers to questions malposées. Ultimately
he can declare without fear of contradiction that the traditional notion
that the university was in a scholarly slumber during the Renaissance,
from which it was roused only by the reforms of the nineteenth century
has been debunked. Rather, the university was engaged in
‘Kulturvermittlung’. There is all too short a reference (rightly deplored
by the author himself) to the ways in which library collections can
provide evidence supporting this fact. All in all, part four of the
collection probably deals with the most complex, but also the most
rewarding issues. It has indeed proved possible to demonstrate that
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the hiatus between medieval and nineteenth-century universities that
has so often been imagined did not exist.

Notker Hammerstein offers, as an epilogue, a brief chapter on the
university during the Enlightenment. He highlights the regional diver-
sification of responses to the imposed reforms that were guided by
Enlightenment thinking. The reforms worked best in the Netherlands.
The individual contributions are made all the more valuable by the
appended specific bibliographies which assist the reader and potential
researcher. The contributors have established firmly and effectively
that the university fulfilled its appointed social tasks. The highly
differentiated evaluations of the role of humanism in the universities
of the sixteenth century and of the scientific revolution in the seven-
teenth century have been long overdue; these massive tasks have – as
far as is possible to date – been successfully accomplished. The cluster
of themes was well chosen.

There are two matters which might have been handled differently.
One arises from an organizational decision. The chapter on the transfer
of European models to the New World is not only too short, it is,
perhaps as a result of this, also too flat and streamlined. This represents
a dilemma arising from a Eurocentric perspective. The whole issue
deserves at least one book of its own. The other matter, especially
important in a comparative work on universities seeking to elucidate
the role of the institution in the various European societies, is the
relative downgrading of persecution and refuge in the confessional
age: Huguenots and Jews and the problem created by the persecution
of Catholics and Protestants respectively. Such matters do not belong
to the chapter on mobility, because of the involuntary nature of this
mobility. Had persecution and refuge been included, the writers would
have had to refer to massive gaps in research. However, it is to be hoped
that this sort of preparatory work can now be undertaken on the
foundation of the present volume. The sources are available but they
are diffuse and largely embedded in records of commercial transac-
tions or the illicit activities of religious orders. I am thinking here of the
astonishingly coherent exodus of Irish medical students in the seven-
teenth and eighteenth centuries to Spain, France, and, even more
amazingly, to Prague in Bohemia, where they formed 10 per cent of the
student population. They completed their degrees in the minimum
time, and fulfilled a valuable task in the Bohemian countryside, while
others returned to the West. There is indeed too little preliminary work
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done to date, but this is an area of university history that should not be
neglected. The whole of Prussian society and Eastern Europe in gen-
eral derived great benefit from the presence of involuntary migrants
who constituted a most valuable foreign professional élite.

The Handbuch is narrower in geographical range but more compre-
hensive in subject matter. Its editors make no apology for producing a
Bildungsgeschichte, considered by some scholars to be an outmoded,
nineteenth-century genre. The whole series is planned to extend over
six volumes, of which this is the first. The decisions and divisions
governing the conceptual organization of this publication differ mark-
edly from those found in the history of European universities. The
eighteenth century is treated separately as volume two; volume three
is dedicated to the period 1800 to 1870; volume four covers the period
from the foundation of the German Empire to the end of the First World
War; volume five is reserved for the Weimar Republic and the National
Socialist dictatorship; and volume six covers 1945 to the present in the
two parallel systems of the German Federal Republic and the German
Democratic Republic. The whole is clearly intended as a summing up
at the end of the old and the beginning of a new millennium.

The present volume incorporates contributions by eight scholars
who present chapters of unequal length. Each chapter is supported by
substantial end-note annotations and literary guides. But this gives
rise to a problem. Constraints of space, I suppose, have persuaded the
editor/publisher to compress the information and truncate the bio-
graphical references to such an extent that searching through chapter
end-notes and bibliographical references becomes a formidable and
time-consuming exercise, at times an endurance test. There are abbre-
viated cross-references which are rendered in continuous lines in tiny
print. Not even the reference number is highlighted. When I attempted
to verify particular points, I had to abandon the search without having
found the information. I mention this because the material provided on
these impenetrable pages has an immense reference value. I can also
readily believe that, given the mass of information, the book might
have had to be about fifty pages longer if there had been line separation
for each bibliographical reference. However, by highlighting the num-
bers in the end-notes and the names in the bibliographical section the
reader’s searches might have been made less frustrating.

The Handbuch differs most significantly from the Geschichte der
Universität in Europa in that it is conceived as German Bildungsgeschichte.
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Bildung, a typically German word which seems to be a term of appro-
bation rather than analysis, is here employed in a straightforward
sense to cover all aspects of education in society, including Ausbildung
(training). The opening paragraph of the editor’s preface points to the
fact that this volume covers a longer timespan than subsequent ones,
and that the phenomena to be ‘described and characterized in their
historical relevance’ are less well contoured. The editor and his col-
laborators have, however, made a significant selection of issues. It is
clear from the beginning that this Bildungsgeschichte is not primarily
concerned with institutions and their impact on society, but with
individuals and groups in that society and their conduct, which may or
may not have been formed by specifically qualified institutions.

August Buck, the renowned expert on humanism, reviews Italian
humanism, culminating in an assessment of the reception of the
pedagogical principles of Italian humanism in Germany. This is an
indispensable ‘scene setting’ device. It allows the author to explore the
original idea of Bildung, especially in its defining moments. Italian
humanists are identified as the initiators of Bildung through their
creative encounter with Antiquity, acknowledging the function of
shaping the life of the individual in society. The approach to Bildung,
therefore, is made by the studia humanitatis with Ciceronian, rhetorical
precepts separating the acquisition of knowledge and technical skills
from the ‘Form des Menschen an sich’. Bildung seeks to develop all
positive human talents. Buck postulates that this Bildungsideal – in
which Geisteswissenschaften and Studium mark the path – was in de-
cided opposition to the medieval Wissenschaftsbegriff with its accept-
ance of pre-established ‘authorities’. In respect of the university he
states categorically that tensions were created when humanism en-
tered the curriculum, but that the institution was sufficiently open to
profit from the innovation. Both humanists and the traditional univer-
sity curriculum benefited from the mutual enrichment. This was
especially in evidence when new university foundations took shape.
Buck sketches the reception of this programme, including its ‘gesell-
schaftliche Leitbilder’, by wandering scholars in Germany. The Ger-
mans accepted the principle that better Latin makes better men, and
Erasmus was undoubtedly the outstanding mediator.

The second chapter, entitled ‘Die historische und bildungsge-
schichtliche Physiognomie des konfessionellen Zeitalters’, is by the
editor. He is able to offer insights through analytical chronological



20

Helga Robinson-Hammerstein

examination of problems from the late fifteenth century to the end of
the Thirty Years War. He is primarily concerned to evaluate ‘intellec-
tual, political, and technical upheavals’, which constituted ‘the turning
of an era’ and involved a significant paradigm shift. The first turning-
point was the age of restlessness initiated by Luther, involving what is
here perceived as the crisis of the university and the problem of an
ignorant pastorate. Hammerstein sees the Augsburg Religious Peace
as having a calming effect. Protestantism in the first half of the six-
teenth century is here undoubtedly represented as the more vibrant
force. The second half of the sixteenth century is characterized by the
rivalries between Lutherans, Calvinists, and Catholics in the context of
the growth of the territorial state and the formation of ‘der Untertan’
(the subject). In educational terms, however, something else is impor-
tant: the conviction of humanists that Bildung alone made the man was
confirmed in the careers of academically trained bourgeois councillors
and officials.

On the basis of these observations Hammerstein offers an overall
assessment which identifies the most significant shift as the displace-
ment of the aristocracy by the educated bourgeoisie. In Bavaria and in
the Habsburg Lands, however, the aristocracy regained the leading
positions. In all other aspects of the formation of the ‘educated man’
and his expanding horizons, the small territories are said to have taken
the lead; they certainly led the way in deciphering the cosmos. The
Thirty Years War coincided with attempts, not altogether successful, to
inculcate secular rather than confessional values and thought patterns.

Paul Münch, in the third chapter, deals briefly with ‘Lebensformen,
Lebenswelten und Umgangserziehung’. His considerations are not
devoted to any particular institution. He declares himself hampered by
gaps in research, so that the kind of summary expected of him proves
difficult. He concentrates on the question of how life was perceived
and experienced, with famine, sickness, and premature death impress-
ing their signatures on the period. He rightly stresses that stations in
life were still marked by the influence of the Christian religion, includ-
ing the way in which the Christian calendar festivals were observed,
but also by popular rituals. The main conclusion of these diversified
investigations – all somewhat impressionistic – is that despite massive
challenges which attempted to unsettle the traditional social struc-
tures, these remained essentially the same, with fluctuations. One of
the other insights which it would be hard to query is the consolidation
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of the work ethic, identified as the motor of modernization. In a short
chapter four Klaus Arnold examines what can usefully be said in a
Bildungsgeschichte about ‘Familie, Kindheit, Jugend’ as normative cat-
egories in the early modern period in Germany. He helpfully explores
the ‘Begrifflichkeit’ of family, childhood, and youth from around 1400.
Childhood deserves a closer look; he analyses the Ariès reception in
this context. Arnold offers convincing evidence for his insistence that
children were taken seriously by their families and the churches.

Walter Kühlmann explores ‘Pädagogische Konzeptionen’ in an-
other brief but important chapter. Taking his cue from Buck, he argues
that the demonstrable fact that the German Bildungswesen is primarily
academic in nature is a result of the impact of the Renaissance, not just
a product of the seventeenth century. He attempts to prove the point by
examining the sixteenth and seventeenth-century writers (primarily
the Jesuits) and their stylistic and paradigmatic principles. He draws
attention to largely unexplored literary genres and invites a compara-
tive assessment of humanism, confessionalism, and orthodoxy. He
himself reviews only briefly the new beginnings in the seventeenth
century expressed in the slogan ‘Reformorthodoxie, Pietismus und
Pansophie’. These educational conceptions do not seem to have worked
for the education of the bourgeoisie. Bourgeois needs emerged which
could only be satisfied in the eighteenth and nineteenth centuries.

Arno Seifert in the longest chapter in the book deals with ‘Höheres
Schulwesen, Universitäten und Gymnasien’. He points to two proc-
esses of fundamental significance which, in his view, have not had
adequate consideration recently: the increasing functionalization of
the university by the state and in the wider sense by society; and the
divergence of German from (Western) European university history. He
offers a thorough structural analysis of the German university. In
respect of scholasticism and humanism his final assessment differs
somewhat from the findings of Rüegg’s collection. He argues that the
frequency of new university foundations at the time of the challenge by
humanism must be seen as a wide-ranging acceptance of the tradi-
tional scholastic university. He rejects the notion that the new founda-
tions were readily open to humanism. He differentiates between
variants of suitably adapted humanism, and reviews individual disci-
plines and their eventual reception of humanism.

It must be assumed that the period to which Seifert refers in respect
of new university foundations is considerably earlier than that dis-



22

Helga Robinson-Hammerstein

cussed in the Rüegg publication. This becomes all the more likely when
he addresses examples which throw light on the obstacles to a com-
plete integration of humanism: ‘there was a structural difficulty which
prevented a synthesis of old and new education in that scholars of artes
and humanists had different qualifications, both formally and in terms
of the content of their studies’ (p. 246). He refers to the Regent system
of the Arts scholars, which required the Magister degree, as against
humanists who insisted on reading exclusively the texts relating to
their very own ars humanitatis and ignoring academic titles. From this
perspective he adverts to the Bildungskrise of the 1520s, as exemplified
by the Wittenberg Movement of 1521-2. He also observes that visita-
tions had to cope with a crisis of anarchy that followed in the mid-
century. His case-studies lead him to an interpretation of these events
which is different from the more general approach in Rüegg’s publica-
tion. The word ‘crisis’ crops up frequently here, while it is toned down
in Rüegg’s collection. Does a comparative approach in a European
perspective lead to a misinterpretation of the German special case; or
does the German development look like a special case precisely be-
cause it is not assessed in the context of non-German institutions and
educational strategies?

An informative section on the status of students avoids the selection
of mere anecdotal curiosa, as does its counterpart in Rüegg’s collec-
tions. Seifert makes much of the availability of scholarships; he inter-
prets them as a means by which territorial lords could exercise social
control and influence. The section on university and society deals with
‘soziale Funktionalisierung’ in a manner not intended by the human-
ists. State and church transformed the call for Bildung into an Aus-
bildungsauftrag that was at variance with the humanist Allgemein-
bildungsauftrag. Reviewing the social composition of the student body,
he identifies a twofold tendency: it became cheaper to study, and the
aristocracy showed an increased interest in university studies.

Seifert is at his best when he deals with the different types of
universities founded as a result of the Reformation and Counter-
Reformation, including the Gelehrtenschulen, the Zwinglian Prophezey,
and the various products of the decrees of the Council of Trent relating
to seminaries. He offers a close analysis of the calibre of Jesuit colleges.
He concludes that in the confessional age Gelehrte Bildung did not seek
to be original; rather, the age of confessional conflict was really the
epoch of restoration. The chapter ends with a concentrated analysis of
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Ramism and its usefulness as the first summary of a system of knowl-
edge after the dismantling of systems by the humanist challenge. The
section on Ramism is obviously preliminary. Most of the extremely
complex research, which will revise a great many cherished assump-
tions, is only in the process of being published (Wolfenbüttel Symposion,
1997). The early seventeenth century gets short shrift with its
‘Bildungsboom und Bildungskrise’ expressed in the large number of
utopian writings. The nagging feeling which occasionally prompts the
reader to question the criteria governing choice of topics (there is, for
instance, no treatment of educational projectors) ultimately subsides
in the face of what is actually treated. Seifert’s long chapter informs
reliably and conducts the reader safely through uneven terrain.

Rudolf Endres in chapter seven deals with training for crafts and
manual professions, which began from a different base: ‘the crafts did
not require specific knowledge or skills before a young man could
begin his apprenticeship’ (p. 375). He evaluates the significance of
guilds, morality, the exclusion of the illegitimate, the journeymen’s
peregrination leading to Erfahrung and the rituals connected with
becoming a master. In the century before the Thirty Years War the
requirements for becoming a master remained unchanged. Thereafter
a crisis of the old crafts made the acquisition of a master’s diploma
more difficult. After an excursus on the German schoolmaster there are
some brief valuable observations on the role of women in the crafts and
trades, what women preferred, and what they could do. The reform of
‘handwerkliche Berufsbildung’ is fairly systematically examined and
extended into the nineteenth century. The guilds are shown to have
become aware of a crisis in the acquisition of relevant skills; they
formed committees which worked out a scheme for adult education in
the nineteenth century. The author clearly knows his subject matter
very well and has provided excellent graphs which permit a rapid
overview.

 There is a short eighth chapter, also by Rudolf Endres, on ‘Armen-
wesen und Armenfürsorge’ as an urban phenomenon. Informative as
it is, however, it is not clear to me how this fits in with the concept of
Bildung and Ausbildung. It was precisely the absence of any provisions
for Ausbildung that made the problem so intractable. The inclusion of
this chapter was presumably dictated by the preoccupations of later
centuries. Hans-Joachim Koppitz’s chapter on the communication
media requires no special justification for its inclusion; but unfortu-
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nately he concentrates almost exclusively on book production and
ignores other methods of communication. Book production is assessed
with the help of the catalogues of the Bavarian Staatsbibliothek and the
Herzog August-Bibliothek in Wolfenbüttel, Book Fair Catalogues, read-
ers, and libraries.

This handbook, forming the first volume of a comprehensive over-
view of Bildung and Ausbildung in Germany, is welcome, especially
since outstanding experts in their fields have been recruited. The
conception of Bildungsgeschichte may after all have been worth resur-
recting. German Bildungsgeschichte deserves comprehensive treatment
and this volume has painted a diversified, wide-ranging, and con-
toured picture, despite the editor’s initial misgivings. The conceptual-
ization is a matter of individual scholarly decisions and strategies, and
it bears the personal signature of the editors of the individual volumes.
One cannot have any major quarrel with what is covered here; the work
informs reliably and stimulates further research. It is possible to
suggest, however, that a number of subjects have been left out in a
Jahrhundertwerk which is not likely to be superseded for some time to
come. Again, as in respect of the Geschichte der Universität in Europa, it
must be asked where the Huguenots and the Jews are? They made a
huge contribution to German Bildung. For the Jews this contribution
was also what made them German. They ought most certainly to
appear in the next volume, that on the eighteenth century. What has
been left out becomes clear only in the light of the other work yet to be
discussed.

The volume edited by Rainer Christoph Schwinges presents the
substantial yield of a conference organized by the editor. The twenty-
three contributions are guided by the editor’s instruction to consider
the consequences of the presence of university-educated people in
many areas of political and social life under the auspices of moderni-
zation. The stated intention – and this is true of all three edited works
reviewed here – is to offer ‘a balance sheet’, while simultaneously
challenging others to produce more research, especially in the area of
Wirkungsgeschichte. This takes the wind out of the sails of potential
critics, since the authors can of course claim that they are aware of the
gaps in the work, and that the gaps can be filled by others, following
the criteria set out by the editor in his introductory chapter entitled
‘Karrieremuster: zur sozialen Rolle der Gelehrten im Reich des 14. bis
16. Jahrhunderts’. Many open questions are recorded here, but
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Schwinges sketches eight framework conditions which essentially
determined career patterns in that period. In particular, he emphasizes
one point which has to be taken seriously as a warning. When lords of
small territories presiding over a society which is now generally
described as alteuropäisch (because it was activated by traditional,
predetermined rules of social success) founded universities, they were
not pursuing general Bildungspolitik. In the first instance their activities
were motivated by prestige and the search for tools of government.
Schwinges warns against reading too much into references to the
‘common good’ in the foundation charters. The peregrinatio of subjects
to foreign states was treated as suspect by rulers because it appeared
to allow ordinary students to adopt the habits of the nobility.

Another important observation concerns a specific characteristic of
the German type of university, namely, that graduates remained stu-
dents even as Masters of Arts, since they were still training to obtain
specialized knowledge. Schwinges tests his patterns and paradigms
empirically on the basis of randomly selected evidence from various
years of attendance at the university of Cologne (1455 to 1495). There
is no absolute correlation between study and career patterns. Schwinges
is the undisputed expert in this field, to which he has devoted a whole
book.5 Cologne has a wealth of primary sources which apparently do
not exist for any other university.

In what follows, the examination of the medieval period predomi-
nates. In most of these cases Schwinges’s helpful set of guidelines
seems to have been consistently applied. For the rest, the interested
reader can supply the deficit. The article by Jacques Verger (in French)
on German students and graduates at the university of Paris from the
fourteenth to the sixteenth centuries is most illuminating. He directs
attention to the European peregrinatio in the Rhenish region as a means
of verifying the initial hypotheses formulated by Schwinges. During
the fifteenth century the visits themselves became shorter, and he is
reduced to citing individual examples because there are really no
reliable statistics. He states that no meaningful prosopographical
study can be undertaken on the basis of the information available. The
pattern reveals that students began their studies elsewhere, and ac-
quired degrees in Paris, whose reputation made the move worthwhile.

5 Deutsche Universitätsbesucher im 14. und 15. Jahrhundert. Studien zur Sozial-
geschichte des alten Reiches (Stuttgart, 1986).
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Verger also speculates on what careers students pursued at home after
having received a degree.

Career patterns and social roles in the later Middle Ages are also the
concern of the subsequent contributions. Agostino Sottili looks at
German students at Italian Renaissance universities while Michal
Svatos focuses on the social status of members of the university of
Prague (1348 to 1419). Investigating the social usefulness of attending
the university, he finds, albeit on the basis of sparsely available sources,
that Charles IV employed clerics in his administration and raised them
to the level of university professors. A degree was not necessary.
Christian Hesse more narrowly assesses the chances Arts graduates
had of obtaining a benefice in Swiss collegiate foundations, contrasting
them with lawyers. He finds that they had good chances of endowment
with a canonry, but that university education as such hardly mattered.
What principally benefited candidates was their social connections.
Although the evidence is sparse, it is more than likely to be true that
lawyers were more frequently employed closer to the border with the
Empire.

Dealing with the education obtained in the higher faculties, Markus
Bernhardt returns to the Cologne evidence on learned medical doctors
between 1388 and 1520. He follows the general conference guidelines
closely, investigates the calibre of learned doctors, and seeks to deter-
mine their role in the community. Cologne, he argues, can safely be
treated as standard, since most students had been there at one time or
another. His questions are rigorous, and he supports his findings with
graphs, although the evidence he uses does not lend itself readily to
this form of presentation. On the whole his findings are persuasive.
Indeed, they appear logical: during the fifteenth century there is
evidence of the regionalization of students as well as greater speciali-
zation. Cay-Rüdiger Prüll extends this study (relating to the same
timespan) in a different direction by examining the careers of Heilkundige
at Cologne University. He can undertake a valuable prosopographical
analysis because he is dealing with a precisely defined group of people
for whom enough biographical material is available. Learned medical
doctors were mostly employed as official medical experts in cities and
at courts, rising up the social ladder, whereas Heilkundige performed
the more menial jobs.

Robert Jütte applies the prosopographical approach of collective
biographies to examining the function and status of late medieval and
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early modern Jewish medical doctors. This is all the more welcome
because it demonstrates how the Jews might have been assessed in the
Bildungsgeschichte. Jütte deals with the question of whether the Jews
were learned, or mere empiricists, as opponents alleged. Indeed, most
of the evidence comes from their opponents, Christian doctors and
polemicists. Generally, it can be observed that Jewish doctors were
popular because they were noted for their success in curing all manner
of illnesses. Jewish doctors, therefore, found much recognition among
the people at all levels. This was reinforced by the fact that there were
many Jewish Leib- und Hofärzte. In the early modern period Christian
doctors fought Jewish doctors with all the status-related means at their
disposal. They obtained injunctions against Jews wearing the distinc-
tive doctor’s dress and enjoying the relevant social privileges. These
external signs of status were extremely important and influenced the
population. There were two contradictory accusations against Jewish
medical doctors. On the one hand, the dress of foreign medical doctors
was alleged to be too sumptuous; on the other, local doctors were
ridiculed as shabby and dirty. In the later Middle Ages religious
arguments were used to warn people off Jewish doctors; in the early
modern period lack of qualification was alleged. Jütte advocates
Foucault’s method of discourse analysis as providing the best safe-
guard against false conclusions about German anti-Judaism develop-
ing in a continuous line from the Middle Ages to the anti-Semitism of
the Third Reich. He himself is only too aware, however, that he is
unable to demonstrate this method satisfactorily for lack of appropri-
ate sources.

Jürgen Miethke looks at the evolution of another learned élite. He
examines the careers of theology students in the later Middle Ages. No
degrees were necessary, but it is clear, even from limited evidence, that
there was a growing consciousness that priests and preachers needed
a university education. Zenon Hubert Nowak (Torun) reflects on the
social role of university-educated men in the territory of the Knights of
the Teutonic Order before 1525 in the absence of any distinctive centre
of higher learning in that area. He observes a continuous influx from,
and reflux to, the heartland.

Lawyers and the way in which they formed a distinctive élite
deserve broader consideration. Dietmar Willoweit offers a detailed
examination of the professional profile of lawyers in medieval
Franconia. His findings confirm Schwinges’s hypotheses that there

Early Modern Universities
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was a long-term process of professionalization and, in this instance, the
process itself can be traced successfully. The role of universities is
crucial, especially that of the university of Heidelberg from 1386, with
which the first wave of new foundations began. In the thirteenth and
fourteenth centuries some canons were called Magister but did not
have a university degree. Yet it is clear that they possessed adequate
knowledge of complex issues, and were employed as notaries. In the
fifteenth century it seems, however, that they were replaced by gradu-
ates. Previously, they had been able to fulfil their tasks by means of
memory and dedicated work. Willoweit sees this as confirming Max
Weber’s Rationalitätsthese.6 Ingrid Männl traces the slow development
of the careers of learned lawyers in the territories in the north and north
east of the Empire between 1250 and 1440. She cannot rely on much
preliminary research on this topic, but finds that what made learned
lawyers less employable in those regions was the backwardness of the
political evolution of the territories themselves. No imperial diets were
held there and this meant that the services of trained lawyers were not
sought. Rainer A. Müller deals with the problem of the ‘Akademisierung
des Hofrates’ in Bavaria between 1450 and 1650. He has obviously
selected a fruitful timespan, when even the lesser nobility obtained an
academic training to make themselves employable. The author presents
the Bavarian case as a paradigm of the modernization of the state in
terms of its leading officials having a university education.

Peter Moraw deals with the university élite under the heading
‘Improvisation und Ausgleich. Der deutsche Professor tritt ans Licht’,
an issue that has apparently never before been investigated. His
geographical scope is the whole of the Empire. He observes that in the
second generation there was already recruitment from local talent. The
professorial existence developed steadily into a profession for life.
While there was much improvisation during the first generation, it is
clear that the German universities possessed great privileges from the

6 ‘Damit würde die Rationalitätsthese Max Webers wieder einmal bestätigt.
Zu bedenken ist jedoch, ob nicht den zunächst kirchlich gebundenen
sozialethischen Zielvorstellungen eine wenigstens ebensogroße Bedeutung
zukommt, da diese im Dienste weltlicher Herrschaftsinteressen eine
gesellschaftsverändernde Kraft zu entfalten vermochten, die schließlich
ein neues Zeitalter heraufgeführt hat’ (p. 267).

Helga Robinson-Hammerstein
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start. It appears, however, that the social status of the German univer-
sity professor was not at first in step with the political design and will
of the founder.

The next contribution considers élites in positions other than state
administration. Dieter Mertens investigates aspects of the social his-
tory and function of the poeta laureatus in the age of Maximilian I. The
inclusion of the poeta laureatus in a conference on the formation of
academic élites seems justified because the appointment only pros-
pered in the context of the university. Martin Kintzinger in his ‘Scho-
laster und Schulmeister. Funktionsfelder der Wissensvermittlung im
späten Mittelalter’ establishes that there were few criteria for measur-
ing appropriate qualifications. Only from the second half of the fif-
teenth century onwards did towns employ graduates. Heads of schools
and their deputies had to be Arts graduates; teaching and the commu-
nication of knowledge was given a professional profile. Andreas
Beriger in his ‘Der Typus des “Monastischen Privatgelehrten”’ ex-
plores two relevant autobiographies. Beat Immenhauser in his
‘Zwischen Schreibstube und Fürstenhof’ discovers the ‘Verfasser-
lexikon’ as an important source of information for the social history of
education in the later Middle Ages. He characterizes the social group
under review as upwardly mobile.

Klaus Wriedt, on the other hand, in ‘Gelehrte in Gesellschaft, Kirche
und Verwaltung norddeutscher Städte’ finds no social mobility. Schol-
ars who had no connection with the patriciate did not become up-
wardly mobile through employment in the civic governments. There-
fore no traditional criteria of selection were to be traced anywhere. Urs
Martin Zahnd returns to scribes in the cities. He admits that he has
chosen a difficult task, since the sources do not speak much about what
must have been considered obvious. He examines individual biogra-
phies in an attempt to assess the relevant education. University studies
were not deemed necessary, but increasingly, legal training was re-
quired. Ulrich Meier compares scribes and chancellors in Augsburg
and Florence in the later Middle Ages and finds that the tasks which
they were expected to perform were very similar. In both locations the
chancellor was less influential in the day-to-day running and shaping
of policies than the scribe. Frantisek Smahel investigates the careers of
Bohemian humanists at the Charles University of Prague. The univer-
sity degree had the function of a symbol of prestige. The timespan
examined stretches from 1526 to 1620.

Early Modern Universities
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Kaspar Elm provides a resumé of the conference. He emphasizes
that not the institution, but people as groups and as members of élites,
are the focus. These élites had an impact on the world outside the
university. He confirms one specific result of the conference, namely
that the society of the period was by no means static, especially in the
later Middle Ages. The social history approach adopted here revealed
paradigms of modernization. Some élites were formed by ignoring
regionalization and retaining the universal commitment of universi-
ties, thus becoming élites of élites; some came too early to become
effective. Elm traces the manner in which the impulses given by
Schwinges were made effective. Medical doctors and lawyers occu-
pied pride of place in testing out what was studied, not the fact that the
most prominent of them were humanists. There was a general ten-
dency towards professionalization in university courses as well as in
the positions occupied by professional graduates outside the univer-
sity. The sources of the development of an élite consciousness were the
modern criteria of academic achievement and knowledge, but tradi-
tional ones such as social origin, clientele, and patronage, also played
a determining role. Traditional theologians and Arts graduates were
victims of the trend towards professionalization at the end of the
fifteenth century, whereas, according to the consensus of conference
participants, perhaps somewhat surprisingly, the reformation of reli-
gion did not play such an important role. Elm singles out Moraw’s
contribution as marking the limits of social history methods. This
conference, which was intended to test assumptions by utilizing new
methodologies, certainly left room ‘zum Weiterdenken’. The volume
facilitates this in no small measure by its extensive footnotes.

Franz Graf-Stuhlhofer’s researches for his Ph.D. thesis have re-
sulted in the kind of study on which handbooks will wish to draw. His
primary concern was to describe the life and impact of a personality
whose name appears in many socio-political contexts under Emperor
Maximilian. Whereas Dieter Mertens in the Schwinges volume justi-
fied the inclusion of the poeta laureatus among the university-educated
élite, Graf-Stuhlhofer undertakes a more straightforward task. He
sketches the life and work of the laureate as Magister Artium in Vienna.
It culminated in the foundation of the College of Poets by Conrad
Celtis. Graf-Stuhlhofer presents this as the fourth university faculty, in
addition to the other higher faculties. Collimitius became Professor of
Mathematics (bringing about the great Calendar reform) and Astrol-
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ogy, a position from which he exercised a calming influence during the
great Flood scare of 1524. He fulfilled many services to the Emperor
Maximilian as his personal physician, in which role he was indeed
highly accomplished. His influence is assessed in relation not so much
to his appointments as to his publications. Graf-Stuhlhofer also re-
views the opinions of nineteenth-century historians about Collimitius.
The author is anxious not to overstep the mark by fulsome praise of the
laureate’s many accomplishments as the archetypical polymath. He
breaks up much primary material into thematic excerpts, but this
makes it much more difficult for the reader to grasp the overall picture.
Franz Graf-Stuhlhofer plausibly represents Collimitius as a pioneer of
Wissenschaftsgeschichtsschreibung and he investigates his humanist
methodology as well as his understanding of astrology as a political
instrument. The appendices to this volume will be most valuable to
future researchers.

The four volumes indeed provide stimulating reading, and further-
more prompt the revision of some cherished assumptions. The cover-
age, the evidence, and the broad interpretative categories are admira-
bly suited to the design of each. In the first two works a new history of
universities takes shape. The first benefits greatly from the compara-
tive analysis, the second from the non-ideological treatment of
Bildungsgeschichte in the broadest possible terms. In the third, the
complexity and variety of the scholarly experience is given full weight,
and the authors respond well to the invitation to venture new theoreti-
cal reflections. Editors and authors most certainly demonstrate that the
educational endeavours of the later Middle Ages and the early modern
period fulfilled their social tasks both by adjusting to the needs of the
time, and by redefining them.
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